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Abstract 

Standard rote learning and grammar based approaches struggle to meet the 

functional communication needs and emotional demands of learners in 2023. This 

article investigates the Design-Thinking (DT), a human-centered and iterative 

problem-solving framework, in Foreign Language Teaching (FLT) context. DT 

moves the focus from "what is taught" to "how the learner uses their experience of 

language," providing a route to both higher student engagement and genuine 

(practical) fluency. 
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Introduction 

In recent years, foreign language instruction has undergone a paradigmatic shift 

from teacher to learner centered classrooms (E. Davidson, 2004), aligned with 

constructivist theories proposed by Jean Piaget and Lev Vygotsky that emphasized 

learners actively constructing knowledge through social interaction to develop 

cognitive skills. Still, many classrooms remain marred by old problems: language 

anxiety; scarce access to an authentic way of real-life communication. One of the 

challenges in light of this is Stephen Krashen’s Affective Filter Hypothesis, where 

he explains that anxiety can act as a barrier to language acquisition and may provide 

some people with such an unfriendly emotional atmosphere for effective instruction. 

Design Thinking is a methodology that has emerged primarily within the design and 

business domains (and especially popularized by IDEO and Stanford’s d.school)—

and appears well-poised to address these challenges. Design Thinking, grounded in 

human-centered innovation as described by visionary authors like Tim Brown and 

David Kelley is comprised of five stages (Empathize, Define, Ideate, Prototype and 

Test) which are iterative. For educational purposes, this framework is well modeled 

by the principles of experiential learning proposed by John Dewey and task-based 

language teaching as outlined in David Nunan work. 
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When Design Thinking is applied to foreign language education, the role of teacher 

redefines as a “learning experience designer” where the objective shifts towards 

creating student-centered learning environments that are engaging. This view also 

aligns with Richards and Rodgers's descriptions of communicative language 

teaching, emphasizing communicative competence rather than mere correction. 

Wider, embedding Design Thinking into language curricula could help develop 

communicative competence as conceptualized by Dell Hymes and learner’s creative 

confidence—both concepts are inextricable from modern learning environments and 

21st century skills. 

Methods 

A qualitative case study was performed to assess the impact of Design Thinking 

(DT) within a linguistic environment by utilizing a four-week-long “Design 

Challenge” module from the Arizona State University intermediate-level English as 

a Second Language (ESL) curriculum. This module was organized in the essential 

steps of the Design Thinking process, tailored to meet the goals of a language 

learning. 

It started from the Empathize stage; students interviewed other students to dive into 

real-life communication challenges. Next these transitioned to the Define stage 

where groups pinpointed their personal “pain points” like anxiety around ordering 

food out of the country. In the Ideate phase, students collaboratively created ideas 

for possible language-based and digital solutions while working exclusively in the 

target-language to enhance immersion and communicative practice. 

Moving on to the Prototype stage where students created tangible outputs from their 

ideas, this included “Language Survival Kits” that were used as role-playing 

activities to tackle the challenges identified. Finally, during the Test stage — these 

solutions were pitched to the class for feedback, discussion & iteration. 

The collection of data was supplemented by student, assessments in language 

performance, and systematic teaching observations to gain a more holistic view of 

learner engagement and language development. 

Results 

The integration of Design-Thinking yielded significant shifts in classroom 

dynamics: 

Metric Traditional Method Design-Thinking Method 

Student Engagement Passive / Responsive Proactive / Collaborative 

Vocabulary 

Retention 

Context-free 

(flashcards) 

Context-rich (applied to 

project) 

Error Correction Corrected by teacher Refined during prototyping 

https://pinnacpub.org
NEXUS JOURNAL OF LINGUISTICS AND LITERARY RESEARCH

May 2026

51



Nexus Journal of Linguistics and Literary Research  SJSC  Vol. 1Issue 1, April 2026 

https://pinnacpub.org/        

 
  

 

 
3 

Output Type Predicted responses Spontaneous, creative speech 

Key Findings: 

Study results are meaningful because they indicate several outcomes related to the 

use of Design Thinking in language learning. One of those most prominent effects 

was a lowered affective filter. Students reported feeling less anxious, and I observed 

them willing to engage more when they diverted their focus from perfecting 

grammar to using the language in order to solve real-world communication 

challenges. That shifted focus seemed to create a more positive and less threatening 

atmosphere in terms of learning. 

The Design Thinking framework, in addition to its content, design promoted 

authentic interaction. In particular, the Empathize and Test phases required students 

to communicate purposefully as they were using a target language to exchange 

information, express ideas and share feedback. This required greater meaningful/in-

context use of language than more traditional classroom tasks. 

At last, the methodology yielded development of key soft skills. Students showed 

growth in teamwork, critical thinking and adaptability through group tasks and 

iterative problem-solving. Although not strictly linguistic, these competencies are 

essential for effective communication and distance learning development across the 

student body. 

Discussion 

The Design Thinking (DT) methodology provides great potential for foreign 

language education, but its success strongly relies on the instructor´s mindset 

change. Instead of seeing language itself as the finish line, DT sees it as a tool for 

solving problems and meaningful interactions. This evolution in pedagogy asks 

educators to focus less on content dissemination and more on creating active learning 

experiences that honor student agency and real-world connections. 

DT, from a pedagogical perspective, encourages greater language flexibility and 

communication. Students are aware that they have to generate and communicate 

solutions, but as they do this, they regularly resort to tactics such as 

circumlocution—being able to talk around or describe or approximate vocabulary 

words that students do not know—a widely accepted marker of higher-level fluency. 

Hence, the language gaps turn into an outlet for creativity instead of a hindrance to 

communication. 

Simultaneously, the adoption of DT does not come without challenges. One major 

drawback is the burden in terms of teaching time. Sustained engagement is necessary 

for this kind of iterative process, especially in terms of prototyping and testing, but 

traditional classrooms limits the time one can commit to this. Furthermore, 

assessment is challenging because traditional standardized testing approaches are 
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likely to miss some of the subtler outcomes associated with DT, such as greater 

creative confidence, enhanced collaboration skills, and flexible communicative skill. 

Future Perspectives 

The incorporation of artificial intelligence and machine translation devices into our 

daily communication environment changes the understanding of how we perceive 

language education; where the focus is no longer on basic translation skills, but most 

importantly on intercultural empathy and collaboration to solve human interpersonal 

problems. With such changes, mere linguistic competence is no longer enough; 

learners must also be able to navigate cultural nuances, infer context, and respond 

appropriately to differing views. 

These new demands are met by Design Thinking, which brings together the human-

centered innovation of language learning. When we consider thes in terms of 

empathy, creativity, and iterative problem-solving, the model pushes students to use 

language not just correctly, but also meaningfully and purposefully. This, in turn, 

frames Design Thinking to assist learners for a future where communication goes 

beyond what is spoken; Where people can connect, collaborate and create across 

cultural and language barriers. 

Conclusion 

And throughout all of this, Design Thinking provides a powerful lens for rethinking 

foreign language education to be more in line with the 21st century learning. 

Through the processes of empathy and iteration, it foregrounds learners' emotional 

experiences and practical communication needs, which allows educators to break 

free from textbook-driven instruction and static language drills. 

While this requires more flexibility than conventional instruction, and willingness 

to deviate from familiar pedagogical models, the rewards are significant. It invites 

for an on-spot and contextual co-construction of knowledge in the process, with 

work-spheres intermingling through meaningful, problem-based tasks that drive 

intrinsic motivation by the student. As such, it is profoundly valuable and 

progressive educational practice for 21st-century teaching: a shift away from 

accuracy, towards connectivity, creativity and intentionality in language learning. 

References 

1. Brown, H. D. (2007). Principles of language learning and teaching (5th 

ed.). Pearson Education. 

2. Dörnyei, Z. (2005). The psychology of the language learner: Individual 

differences in second language acquisition. Lawrence Erlbaum Associates. 

3. Krashen, S. D. (1982). Principles and practice in second language 

acquisition. Pergamon Press. 

https://pinnacpub.org
NEXUS JOURNAL OF LINGUISTICS AND LITERARY RESEARCH

May 2026

53



Nexus Journal of Linguistics and Literary Research  SJSC  Vol. 1Issue 1, April 2026 

https://pinnacpub.org/        

 
  

 

 
5 

4. Larsen-Freeman, D., & Anderson, M. (2011). Techniques and principles in 

language teaching (3rd ed.). Oxford University Press. 

5. Nunan, D. (2004). Task-based language teaching. Cambridge University 

Press. 

6. Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in 

language teaching (3rd ed.). Cambridge University Press. 

7. Sawyer, R. K. (2014). The Cambridge handbook of the learning sciences 

(2nd ed.). Cambridge University Press. 

8. Vygotsky, L. S. (1978). Mind in society: The development of higher 

psychological processes. Harvard University Press. 

 

 

 

https://pinnacpub.org
NEXUS JOURNAL OF LINGUISTICS AND LITERARY RESEARCH

May 2026

54


